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Impact on P-12

The rationale for studying the impact of education program 
completers on students in P-12 classrooms is: 
1. Student achievement and well-being are the focus of the profession.

2. Just as professional educators continuously strive to improve, so too
do EPP’s.

3. Being accountable for the quality of our work is essential to being a
profession.



Impact on EPP

• Central focus of accreditation of EPP’s is impact of completers 
on P-12 students and on-going improvement of teacher education 
programs (CAEP, 2013).

• As the context of P-12 education changes, it is critical that EPP’s 
understand current conditions and adjust to meet the needs of 
candidates and the students they serve.

This presentation highlights one element of a longitudinal 
case study of EPP effectiveness and on-going improvement.



How can data from clinical observation of candidates and licensure 
assessments inform EPP’s on-going improvement?

Clinical and State Data

1. Informs needed curricular and pedagogical changes in program 
delivery.

2. Informs EPP efforts to provide smooth transition to early career
3. Defines opportunities for EPP to continue to improve support for 

completers in their first year(s) of teaching.
4. Considered with multiple measures, provides a more accurate 

assessment of program effectiveness.



Goldrick (2009) identified three phases to new teacher development:

1) pre-service education 
2) new teacher induction; and
3) career-long professional development

This presentation focuses on our efforts to 

• collect and analyze data that would inform our programming. 
• to track the impact of our completers through phase two 

Phases of New Teacher Development



Measuring Candidate Success

Measuring the success of pre-service teacher candidates includes 
formal and informal measures.

Informal
- course grades, GPA
- self-reported surveys
- assessments of professional dispositions

Formal
- clinical practice assessments
- state licensure assessments
- assessments of professional dispositions

We are focusing this presentation on the formal measures



Clinical Practice Assessment

Processes, instruments and rubrics used in the formal assessments 
need to be valid and reliable :

• to measure a candidate’s growth
• to guide program improvements. 

Data is only as good as the instruments and processes that capture it.

Formal assessments can provide valuable feedback regarding 
candidates’ abilities in planning, instruction, assessment, analysis of 
data, and professional dispositions. These form the baseline of 
professional practice for teachers.



Choosing an Instrument

Our process for selecting a valid and reliable instrument, robust enough to be 
used both in the clinical setting and for observation of completers, has evolved.

• Prior to 2017 data was collected using an instrument mapped to InTASC
standards and our conceptual framework. The instrument mapped well to the 
edTPA (SCALE, 2015) licensure assessment tool adopted by the state in 2013.

• Preparing University Supervisors to use the instrument was time and labor 
intensive but essential to inter-rater reliability.

• Given the local nature of the instrument, data was unique and state or 
national norms were not available for comparison.



CPAST

After reviewing several potential instruments the Program Impact and  
Assessment (PIA) committee adopted the Candidate Preservice Assessment 
of Student Teaching (CPAST) developed by Ohio State University. This 
protocol met the needs of the EPP for: 

• validity and reliability 
• an efficient process to achieve inter-rater reliability
• assessing planning, instruction, assessment, analysis of data, dispositions
• access to state and national norms for comparative analysis
• mapped to edTPA and InTASC



The Assessment Process

Under the clinical supervision model, each student teacher (ST) is evaluated 
by two supervisors :

• their primary university supervisor (US) assigned by the EPP 
• a secondary rater, typically the cooperating teacher (CT). In one of our 
program variants the Principal or designate acts as the secondary rater. 

Each rater completes a minimum of four observations of the teacher 
candidates throughout the fall 16 week half-time clinical experience and six 
observations during the 16 week spring full-time clinical experience. 



The Assessment Process

All clinical supervisors are required to:

•  Complete and pass the on-line CPAST training module or refresher
• Attend trainings: CT’s pre-clinical service; US (3) prior, mid-year, final
• Review the 21 CPAST items with the CT and ST prior to observations
• Review the “Look For” document  (evidence of practice) with CT/ST
• Facilitate a mid-practice and final 3-way consensus meeting for both the

Fall half-time and Spring full-time placement.
•  Assess practice solely based on the CPAST descriptors and evidence

provided by the candidate.



Data Analysis

• Raw data from all candidates is uploaded to OSU in early June

• Results are returned in early Fall with institutional results, national results 
and, where participation warrants, state norms.

• Returned data is analyzed a sub-committee of PIA and provided for 
consideration as one measures of candidate and completer success. 

• Recommendations are made to faculty for possible improvements to 
curriculum or pedagogy in one or more of our program variants.  

Let’s look at some data…



Early Findings

Programs were compared using ANOVA analysis in each of the six categories 
in each iteration of the scores. The following are some of the initial findings 
since the first full cohort in 2018:

• In the 2018 Spring Midterm evaluation, undergraduate elementary candidates 
were scored statistically significantly lower in the categories of Assessment 
and Total than undergraduate secondary, MAT elementary, and MAT 
secondary. 

• In the 2018 Fall Midterm undergraduate secondary candidates were scored 
statistically significantly lower on Professional Behaviors than MAT secondary 
candidates. 



Early Findings

• No statistically significant differences appeared among any programs in any 
assessment category in any iteration of the final use of the assessment in any 
semester of its use.

• The data for the Analysis section of the instrument come from a single item. 
Although these numbers are relevant to advising candidates on their progress, 
single ordinal item ANOVA analysis is procedurally weak and not used as part 
of the program improvement data.

*Note: Data from another measure, employer assessment of completer 
effectiveness, indicated that completers were well versed in data collection
and would benefit from more training around analysis and application.



Data-Based Innovations - Process

• PACE candidates were being scored inordinately high in fall of 2018. It 
became apparent that not all of the US had completed the necessary training to 
be able to score the CPAST. We then instituted a set of procedures to confirm 
that all US were prepared including:

- developing a list of trained supervisors from Ohio State University records of training 
- including training instructions in the University Supervisor resource materials
- emailing each supervisor training expectations and required completion dates
- writing into the University Supervisor contract that training was part of the position 
- assigning staff to monitor training 

This system was reviewed in Fall 2019 and is working as expected. 



Data-Based Innovations - Pedagogy

• CPAST data (Fa 18 – Sp 19) revealed completer achievement in the domain of analysis 
were higher than national CPAST averages. However, they were lower than expected based 
upon candidate self-reflections and current curricular content of assessment and 
methodology courses. Licensure (edTPA) scores were also lower than expected in this area. 
We undertook a number of measures to address our concerns:

- make all faculty aware of this data (Fall 2019)
- provide clarity during assessment courses, methods courses and seminar on the different
forms of assessment and how they are used to inform practice

- US/CT/ST focus on analysis of data during clinical conversations

This initial change to the focus on assessment will be analyzed through gains Fa 19 - Sp 20 
data mindful of other factors that may impact those particular results.



Summary Results

Data from four complete cycles analyzed and compared with the edTPA
(SCALE, 2015) data for the same cohorts for areas of strength in candidate 
performance as well as areas where growth is required. 

• Data was disaggregated by program type mean scores reported across the four categories
within the pedagogy sub-scale as well as the dispositional sub-scale. 

• Areas of strength across both cohorts indicate elements of the licensure program where
students appear to be understanding and applying the skills and content provided by the EPP.

• Indicators planning, instruction, assessment and analysis at the mid-term and performance
equal to national norms in all areas following the final assessment.



Why Does This Matter?

• Transition from candidate to in-service teacher is challenging. 

• EPPs are positioned to enhance early career teacher mentoring and induction 
for teachers in their first five years of service (Zhang & Zeller, 2016) by providing 
quality training and clinical practice (Ingersoll, Merrill, & May, 2012) that accurately 
represents their content knowledge, pedagogical skills and dispositions to be 
an outstanding teacher that meets each student’s needs 

• Comparing progress against state and national data to assess areas of strength 
and weakness utilizing valid and reliable instruments to make the case for 
necessary refinements, additions and changes to content and delivery within 
the licensure programs. 



Questions Remaining

We still have questions regarding our own assessment of clinical practice and 
how it informs the transition to early career service and development in the 
profession. We invite you now to a discussion of those and any others you may 
have.

• Monitoring fidelity to the protocol and process of assessing candidates is a huge task. We 
are privileged to have our University Supervisors and Cooperating teachers. How can we 
have even greater inter-rater reliability while still honoring and valuing the relationships we 
have with schools and supervisors?

• Even with valid and reliable instruments, the context of “teaching” is such a major factor 
in “assessment” of teaching that even the best rubrics are often challenged to address the 
diversity in an equitable and fair manner. The public wants accountability for teacher 
quality. How can we address that in the best way?
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