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Introductions 

 Dr. Karen Kaye 

      Dean 

      School of Education 

      Baldwin Wallace University  

 
 

 

 

 Dr. Rochelle Berndt 

      Assistant Professor 

      Co-Teaching Model Coordinator 

      School of Education 

      Baldwin Wallace University  

 



 
A new model that can increase school resources. 

 

An explanation and demonstration of the model . 

 

How the model can improve education for all 
students. 

 

 
 

 

 

We are here to share:  
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Co-Teaching is an instructional  framework that has 

been used in classrooms since the 1970s. 

 

 It has most often involved a general education 
teacher and a special education teacher. 

 

Co-Teaching as Preparation for 
Teaching  
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Co-Teaching has recently been used as an alternative 

to the traditional student teaching approach. (Heck, 
Bacharach, Mann, & Ofstedal, 2005). 

 

 It pairs classroom teachers with highly prepared pre-
service teachers who together co-plan, co-instruct, co-
assess, and  co-reflect. 

Redefining Co-Teaching 
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Co-Teaching breaks the traditional model of student 

teaching.  

 

 The continuum  was: 

 

 Silent observer               Full responsibility  

 

 Throughout most of the experience, student teachers 
were often left alone, or unassisted. 

Rationale 
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 Provides a constant mentor and partner.  

 

Allows candidates to see experts in action.  

 

 Provides mutually beneficial partnerships. 

 

 Benefits the classroom students!  

 

Preparation through  
Co-Teaching  
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 Co-planning  

 

  Co-instruction 

 

  Co-assessment  

 

  Co-reflection  

Co-Teaching Elements 
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“How is what we are doing together 
substantively better for students than what one 

of us would do alone?”~Murawski & Spencer, 2011 
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Co-Teaching Models 

There are 6 Co-Teaching Instructional Models. 

 

We would like to involve you in them! 
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Alternative Teaching 

 One teacher manages the large 
group. 

  

 The other teacher takes a small 
group for a specific 
instructional purpose. 

 

 Opportunities:  Teachers can 
conduct intense, small group 
sessions for enrichment, 
remediation, assessment, social 
interaction, etc.  

 

 Recommended Use:  Occasional 
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Station Teaching 

 Three learning activities; three 
purposeful groups. 

 

 Each teacher works with a group, 
while the third group works 
independently. 

 

 The student groups rotate through 
the stations; by the end of the 
lesson, both teachers have worked 
with every student. 

 

 Opportunities:  Reduced 
student/teacher ratio; students can 
be grouped in a variety of ways. 

 Recommended Use:  Frequent 
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One Teach, One Observe 

 One teacher manages the 
instruction of the entire class.  

 

 The other teacher 
systematically gathers specific 
data or information.   

 

 Opportunity:  Provides specific 
time for the teacher to gather 
data that can inform future 
instruction. 

 

 

 

 Recommended Use:  Frequent, 
but usually for brief periods of 
time. 
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Team Teaching 

 Both teachers are in the front of 
the classroom leading 
instruction. 

 

 Both teachers are fully engaged 
in the delivery. 

 

 Opportunities:  Teachers can be 
energized ; students may be 
more attentive. 

 

 Challenges:  Teachers need to 
be comfortable and mindful of 
their contributions. 

 Recommended Use:  Occasional 
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One Teach, One Assist 

 One teacher leads the 
instruction while the other 
teacher assists in ways such as 
monitoring student work, 
supporting behaviors, and 
answering  students’ questions. 

 

 Opportunity:  one-on-one 
attention   

 

 

 

 

 Recommended Use:  Seldom 
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 Two groups are purposely created.  

 

 The teachers usually teach the same content in the 
same way. 

 

Opportunity:  Reduced student/teacher ratio. 

 

Recommended Use:  Frequent 

 

Parallel Teaching 
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Model Activity 

Group 1:  Rochelle Group 2:  Karen 
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Parallel Teaching 

 Two groups are purposely 
created by the teachers. 

 

 The teachers usually teach the 
same content in the same way. 

 

 Opportunity:  Reduced 
student/teacher ratio. 

 

 

 Recommended Use:  Frequent 
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 We’ll review some of the instructional models we have 

done today.  Please help identify the model from the list 
below. 

 

 Review of the 6 Models 

 Parallel Teaching-1 fingers 

 Alternative Teaching- 2 fingers 

 Station Teaching- 3 fingers 

 One Teach, One Observe- 4 fingers 

 Team Teaching- 5 fingers 

 One Teach, One Assist- Fist 

Modeled Examples 
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Co-planning takes time. 

  

Co-instruction takes cooperation. 

  

Co-assessing brings about needed instructional 
adjustments. 

  

Co-reflecting builds the co-teaching relationship.  

Co-Teaching Takes  
Training and Practice 

20 



 
Between Candidates and the Mentor teachers... 

 

Communication is needed before it starts. 

  

Communication is needed during actual instruction. 

 

Communication is need after instruction is 
completed.  

The Critical Co-Teaching 
Relationship 
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 Pre-selected candidates. 

 

Matched with the mentor teachers.  

 

Utilized a variety of configurations. 

Grade-level teams 

 School-wide teams   

The BW-School Relationship 
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 Initiating:  Teachers and administrators were asked to identify 

areas of need.  

 

 Maintaining:  Solid support was received from partner school 
administration. 

 

 Maintaining:  Support Sessions were held for Mentor Teachers/ 
University Supervisors, and Candidates. 

 

 Maintaining:  Recognition was given to Mentor Teachers and 
Candidates. 

 

 Sustaining:  On-line training modules were developed to help 
sustain the program.  

 

Important Elements  
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 April:  BW Candidates were recommended by faculty members for 

participation in the Co-Teaching Model.   
 Partnerships had been secured. 

 

 Cooperating Teachers could elect to receive Professional Development credit 
during the upcoming school year. 

 

 May:  Candidates were selected and notified and provided an overview of 
the Co-Teaching Model. 

 

 August:  Candidates and Mentor Teachers met on campus, and 
participated in a “Meet and Greet”.   
 Candidates had submitted their resumes prior to the meeting.   

 

 After the “Meet and Greet”, mentor teachers were able to preference the 
candidates with whom they would like to work. 
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Implementation 



 
 September:  Candidates and Mentor Teachers were matched and 

notified of their placements. 

 Candidates attended an on-campus orientation session. 

 University Supervisors were selected. 

 

 September/October:  Candidates and Mentor Teachers created a 
mutually agreeable schedule for weekly observations to take place. 

 

 October/November:  Mentor Teachers and University Supervisors 
received access to on-line training models created by BW. 

 Candidates attended an on-campus training session. 
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Implementation 



 
 November:  Candidates completed their methods hours/requirements 

in their respective co-teaching classrooms. 

 

 January:  Correspondence was emailed to all Mentor Teachers, Teacher 
Candidates, and University Supervisors a week before the semester 
started to help transition between methods and clinical practice. 

 

 Candidates returned to their placements for their clinical practice 
experiences. 

 

 Mentor Teachers and Candidates began transitioning into using the co-
teaching instructional models. 
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Implementation 



 
 February:  Support Sessions were held with Mentor Teachers and 

Administrators at each school site. 

 Support Session was held with Candidates on-campus. 

 

 Additional Support Sessions have been scheduled throughout the 
remainder of the semester. 

 

 February/March:  Meetings are being held to secure future 
partnerships. 
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Implementation 



 

Turn & Talk 

• Can we implement this Co-Teaching Model at our college or 
university? 

• What are potential issues or barriers we would need to consider 
or overcome regarding this implementation? 
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 BW Candidates scored higher on:  
 Sense of readiness to meet all students’ needs.  

 

 Differentiating instruction to match student needs.  

 

 Use of assessment and data for instruction. 

   

 Professional collaboration skills.  

 

 Changes in Candidates’ language. 

 

Outcomes from the Pilot  
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Mentor Teachers reported:  
 New commitment to daily assessment. 

 

 New strategies and tech integration tools. 

 

 Increased confidence. 

 

 Increased collaboration.  

 

 Stronger sense of professionalism.  

Mentor Teachers’ Outcomes 
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Mentor Teacher said,  

 “The kids are the winners in this co-teaching model.”  

 

 BW Candidate said,  

 “It was so exciting to see the progress students made 
 from fall to spring term.” 

Real Benefits of the Model  
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 Advocate for this approach in your teacher education program. 

 

 Contact area school districts where partnerships already exist.  
Ask the schools/districts what they need. 

 

 Refer to the research and articles on this model. 

 

 

What Can I Do Next? 
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Q & A  
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Comparison chart to check your Venn diagram. 
 Traditional Student Teaching vs. Co-Teaching Model 

 

Martha Holden Jennings Foundation Article  

 

References 
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Take-Aways  



 

35 

Contact Information 

 Karen Kaye, Ph.D. 

      Dean 
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