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• Candidate as researcher to cultivate candidate pedagogical knowledge  

• Identify and understand “culturally sustaining teaching” (Gay, 2010; 

Ladson-Billings, 2009; Paris, 2013) 

 

• Based in the teacher education program’s commitment to social justice 

and preparation for teaching in a variety of contexts, including 

international settings.  



• Learning in situ in conjunction with theoretical studies provides deeper learning 
than either method alone (Feiman-Nemser & Remillard, 1995; Grossman, 1990; 
Grossman, Smagorinsky, & Valencia, 1999; Lave & Wenger).  

• Developing knowledge in action (Koehler & Mishra, 2008) requires developing a 
pedagogical content knowledge base (Shuman, 1987), which includes opportunities 
to practice developing, implementing, and reflecting within (Schön, 1983) and upon 
learning experiences for and with particular groups of students within particular 
contexts.  

• Praxis, theory and action together, requires complex processing of place, space, 
participants, and theoretical underpinnings (Britzman, 2003).  

• Increasingly, researchers are setting forth arguments for teacher education and 
teacher learning based in focused practice in particular contexts, not generic 
instruction in pedagogical theory and practice (Ball & Forzani, 2009; Forzani, 2014; 
Grossman, Hammerness, & McDonald, 2009). 
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• Shared contacts and gave permissions for staying at the school and visiting 

classrooms 

• Contacts through college alumni 

• Connected with grass roots church-based and foundation-based educational 

efforts 
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• Leaders desired to make the connection with our group 

• The group provided a guide for our visit 

• Administrators shared their schools and welcomed the 

partnership of teacher candidates assisting and 

learning more about their schools 

• The group offered dorm rooms 

• The group offered their coordinator/guide for our group 
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• Teacher research (Cochran-Smith & Lytle, 1993) 

• self-study of teaching practices (Darling-Hammond, 1996; Russell, 1998; Zeichner, 

2007), 

• examining videos of practice (Rosaen, Lundeberg, Cooper, Fritzen, Terpstra, 2008; 

Van Es & Sherin, 2002; van Es, Tunney, Goldsmith, & Seago, 2014),  

• collaborative designing, implementing, and assessing of lessons in lesson study 

(Lewis, 2006).  

• focused on the teacher’s own practice or that of colleagues within a 

teaching and learning group.  
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• At the end of the visit, teachers were 

asked for consent to use the findings in 

the study 
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• At the end of the visit, teachers were asked for consent to use the 

classroom data in the study 



• learning to employ research tools 

• noticing and reflecting upon the impact of details and activities in the 

classroom 

 • discussing pedagogy and teacher 

beliefs with teachers 

• gaining deeper global 

understanding of education 



“The Stallings Snapshot… caused me to think about what the Snapshots 

would look like in my own classroom. I find that the Snapshot and the 

qualitative research data could be an extremely useful tool for a teacher to 

grasp a visual of what the classroom looks like from an outsider and thus 

teach us how we can improve” (Jaimie, reflection) 



“Young students were copying words from the board into their 

notebooks just as they might copy portions of a picture, individual 

elements of a letter at a time” (Alyssa reflection). 

 

“Through my observations, I was able to realize 

‘small’ things in the classroom that I would not 

have realized if I was not looking at the class 

with ‘purpose’” (David reflection). 



“While the quantitative methods of research gave me a broader view of 

what it means to be teacher, collecting the qualitative data provided a 

deeper, rich understanding of the planning behind daily lessons.  Having 

scheduled meetings where I was able to interview teachers took away my 

intimidation of asking questions. I was able to understand concepts that I 

otherwise wouldn’t have if I were simply aiding.” (Jaimie, reflection) 



“The experience opened up my eyes to a lot of educational issues both in Zambia and in 
America.  Students are students and even though an ocean separates the two 
educational systems, they have a lot of similarities…. It definitely gave me a more 
inclusive outlook on the education system and prepared me to be a better teacher. 
 
The world is bigger than the school; there is so much more to the town, city, country, 
and world than the walls that divide us. Abundance in resources or not, there is more 
than meets the eyes. As a student, this realization has shaped me to seek and strive 
more than mere mediocrity. It challenged me as a teacher to be one who creates a 
student-centered pedagogy that recognizes, respects, enhances the 
similarities/differences that bring us together.” (Joelle, reflection) 
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• Lower and middle basic school teachers, grades 1-7 
• two year certificate program, Zambia Teacher Education Course 

(ZATEC).  
• year one- college classes in teaching and learning theories 
• year two- practicum based 

• Upper basic education- Grades 8 and 9 
• additional one year diploma program (or one and a half years by 

distance learning) 
• specialize in two teaching subjects.   

• Secondary education- Grades 10-12 i 
• two additional years of study beyond a certificate program to a 

degree.  


